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nAdopt an anti-bias stance

eEvery child is unique. Every child is important and has the right to full time education. We
challenge performative policies that lead to some children being considered inconvenient
in some schools. Our policies, language and practices need to nurture all learners rather
than discriminate against or punish some. By adopting an anti-bias stance we commit to
keeping inclusion and social justice at the heart of education.

nBuild relationships which make a difference

eEvery child needs to feel welcome and be known in their school community. We build trust
with children through our actions. Relationships are not neutral. The classroom is not a
battleground so let’s stop talking about enforcing behaviour and discipline. By putting
relationships first we value each child in their own right and we create opportunities for
learners to be both vulnerable and bold.

_Create safe enabling environments

eEvery child can flourish when they feel safe, and every child can learn. We share the
responsibility to create affirming, appreciative and enabling school environments. Practices
which isolate or shame children or families have no place in education. By focusing on
equity, being empathetic and practicing co-regulation we create successful learning
environments for all.

nDeepen our understanding over time

eEvery child deserves teachers who keep learning. Understanding of trauma, vulnerability
and attachment continues to evolve, and it is not legitimate to assume our practices should
be static. We respect, learn from and contribute to the expertise of fellow teachers and
other professionals. By working collaboratively and with curiosity we co-create knowledge
for practice to become highly effective inclusive teachers.
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